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Table 1 — Macro-functional basis of CEFR categories for communicative language activities

Creative,
Interpersonal
Language Use

Transactional
Language
Use

Evaluative,
Problem-solving
Language Use

RECEPTION

e.g. Reading
as a leisure
activity

e.g. Reading
for information
and argument

(Merged with
reading for
information
and argument)

PRODUCTION

e.g. Sustained
monologue:
Describing
experience

e.g. Sustained
monologue:
Giving information

e.g. Sustained monologue
: Presenting a case

INTERACTION

e.g. Conversation

e.g. Obtaining goods
and services Information
exchange

e.g. Discussion

MEDIATION
Mediating
communication

Mediating a text

Mediating concepts
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Mediation

The approach taken to mediation in the 2001 CEFR publication and in the 2013-2017 project is
explained in the next section. The 1996 pilot version of the CEFR, published during the last
stages of the Swiss research project, sketched out categories for illustrative descriptor scales
for mediation to complement those for reception, interaction and production. However, no
project was set up to develop them. One important aim of the current update, therefore, was
to, finally, provide such descriptor scales for mediation, given the increasing relevance of this
area in education. In the consideration of mediation, descriptors for building on plurilingual
and pluricultural repertoires were also added. It was to the validation of these new descriptors
for mediation, online interaction, reactions to literature and building on
plurilingual/pluricultural repertoires that the institutions listed in the Foreword contributed.




Relationship of mediation scales to existing CEFR scales

Although the focus in the project was to provide descriptors for activities and strategies that were not already
covered by existing CEFR descriptor scales, some aspects of the mediation scales, particularly at lower levels,
are reminiscent of the kinds of activities described in existing CEFR scales. This is because some aspects of
mediation, in the broader interpretation now being adopted, are already present in the original illustrative
descriptor scales. The new scales under Mediating a text for Relaying specific information, Explaining data
and Processing text, for example, are an elaboration of concepts introduced in the existing scale Processing
text under ‘Text” in CEFR Section 4.6.3. Similarly, the scales particularly concerning group interaction
Facilitating collaborative interaction with peers, Collaborating to construct meaning, and Encouraging
conceptual talk are in many ways a further development of concepts in the existing scale Cooperating
strategies under Interaction Strategies. This underlines the difficulty of any scheme of categorisation. We
should never underestimate the fact that categories are convenient, invented artefacts that make it easier for
us to interpret the world. Boundaries are fuzzy and overlap is inevitable




Cross-linguistic mediation

Earlier versions of the descriptors had experimented with various formulations seeking to take account of this point. However,
making clear distinctions proved to be remarkably difficult. Mother tongue and first language and language of schooling are
often not synonymous and even expressions like source language and target language proved confusing (e.g. when mediating
from another language one may be mediating to the mother tongue, the other language is in such a case the source language
and the mother tongue would be the target language). Attempts to cater for these variations also meant that at one point the
collection of descriptors tripled in size unnecessarily, with very minor changes in formulation. Therefore, the project group
decided to take the line that, as with the original illustrative descriptors, what is calibrated is the perceived difficulty of the
functional language ability irrespective of whatever languages are involved. It is recommended that those languages should be
specified by the user as part of the adaptation of the descriptors for practical use.




Mediation

The development and validation of the scales for mediation is described in the report Developing Illustrative Descriptors of
Aspects of Mediation for the Common European Framework of Reference (CEFR). The aim was to provide CEFR descriptors for
a broader view of mediation presented in the paper Education, Mobility, Otherness: The mediation functions of schools. In
mediation, the user/learner acts as a social agent who creates bridges and helps to construct or convey meaning, sometimes
within the same language, sometimes from one language to another (cross-linguistic mediation). The focus is on the role of
language in processes like creating the space and conditions for communicating and/or learning, collaborating to construct
new meaning, encouraging others to construct or understand new meaning, and passing on new information in an
appropriate form. The context can be social, pedagogic, cultural, linguistic or professional.
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CWERALL MEDIATION

Al

Can mediale effectively and naturally, taking on different roles acconding b The needs of the peaple and sihuation involved,
ideniifying nuances and undercuments and guiding a sensiive or delicale discussion. Can explain in clear, Auent, wel-
struciured language Te way facls and arguments are presented, comeying evakaive aspects and most nuances
predsely, and poirting oul sococutiural impications [e.g. use of regisier, undersiatement, iFony and sarcasm).

Can adt effectively a5 a mediaior, heiping i mantain positive interaction by interpreing diferent perspecives, managing
amimguity, anbicpating misunderstandings and inlervening dipicenatically in onder o redirect Bl Can build on different
conmbuons i a discussion, stimuBing reasoning with a senes of guestions. Can convey dearty and fusntly in well-
structured language e sSgnificant ideas in long, complex exis| whether or nol they relate bo his/her own fields of imlerest,
inciding evaluative aspects and Mos! AUANGCES.

Can establiish a supporthve environmment for sharing ideas and faciitale discussion of delicate isswes, showing appreciaton
of different perspecives, eNcCouraging people 10 explore ssues and adjusting sensitively the way hefshe mgpresses Tings.
Can build wpon other’s ideas, making suggesions for ways forwand. Can comvey e main comient of wel-sinuchured bat
long and propositionally complex lexds on subjects within hisher §elds of prodessional, academic and personal imlemesy,
clarifying e opiniors and purpases of Speakers.

Can work collabomtively with peapie from diferent backgrounds, creating a posiiive aimosphere by giving support, asking
guestions o identify comenon goals, comparing options for how bo achieve them and expiaining suggestons for what o do

Can pollaborale with pecqie from oihver backgrounds, showing interest and empaty by asking and answering simpie
questions, farmulaing and responding o suggesions, asking whether pecple agree, and proposing alemative
apgroaches. Can conwey the main poinks made in long texts expressed in uncomplicaied language on opics of personal
imenes1, prowided that he'she can check the meaning of CErain expressions.

Can infroduce peopie #om different backgrounds, stt_'gmlﬂmquhemam
and inwite other pecpie o coniribute Meir experise and experience, Meir views. Can convey information given in clear,
limilaons cause dificulty with fommulation at Tmes.

Can play a supportive role in imeracton, provided that other paricpants speak skowly and Mal one of more of them helps
himiher i coninbube and & express hisher suggesbions. Can convey relevant information contained in cleady siuciuned,
shorl, Smple, informational lexts, provided Tiat the exds comcem concrebe, familiar subjects and are formuliaied in simple
everyday language.

Can use Smple words 10 ask someone o explain something. Can recognise when difficulties occur and indicate in simple
language the apparent nabure of a problem. Can comvey the main poind|s) involved in shorl, Smple conversations or bexts
on everyday subjects of immediaie imerest provided Tese are expressed cleary in simple Enguage.

Can use simple words and non-verbal signals b show inderest in an idea. Can comey simple, predictable information of
immediate interest given in shorl, simple Sgns and notices, posiers and programimes.
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Mediation activities

There are many different aspects of mediation, but all share certain characteristics. For
example, in mediation, one is less concerned with one’s own needs, ideas or expression,
than with those of the party or parties for whom one is mediating. A person who
engages in mediation activity needs to have a well-developed emotional intelligence, or
an openness to develop it, in order to have sufficient empathy for the viewpoints and
emotional states of other participants in the communicative situation. The term
mediation is also used to describe a social and cultural process of creating conditions for
communication and cooperation, facing and hopefully defusing any delicate situations
and tensions that may arise. Particularly with regard to cross-linguistic mediation, users
should remember that this inevitably also involves social and cultural competence as
well as plurilingual competence. This underlines the fact that one cannot in practice
completely separate types of mediation from each other. In adapting descriptors to their
context, therefore, users should feel free to mix and match categories to suit their own
perspective. The scales for mediation are presented in three groups, reflecting the way
in which mediation tends to occur.




Mediating a text involves passing on to another person the content of a text to which they do not
have access, often because of linguistic, cultural, semantic or technical barriers. This is the main
sense in which the 2001 CEFR text uses the term mediation. The first set of descriptor scales offered
are for this, usually cross-linguistic, interpretation, which is increasingly being incorporated into
language curricula (in e.g. Switzerland, Germany, Austria, Italy, Greece and Spain). However, the
notion has been further developed to include mediating a text for oneself (for example in taking
notes during a lecture) or in expressing reactions to texts, particularly creative and literary ones.




Relaying specific information

refers to the way some particular piece(s) of information of immediate relevance is extracted from the target
text and relayed to someone else. Here, the emphasis is on the specific content that is relevant, rather than the
main ideas or lines of argument presented in a text. Relaying specific information is related to Reading for
orientation (although the information concerned may have been given orally in a public announcement or series
of instructions). The user/learner scans the source text for the necessary information and then relays this to a
recipient. Key concepts operationalised in the two scales (relaying in speech and in writing) include the
following:

» relaying information on times, places, prices, etc. from announcements or written artefacts;

» relaying sets of directions or instructions;

» relaying specific, relevant information from informational texts like guides and brochures, from
correspondence, or from longer, complex texts like articles, reports etc




In the two scales, Language A and Language B may be two different

languages, two varieties of the same language, two registers of the
same variety, or any combination of the above. However, they may also

be identical. In the former case, users should specify the languages /
varieties concerned; in the latter case, users should simply remove the

parts in brackets.




RELAYING SPECIFIC INFORMATION IN SPEECH

C2

No descriptors available; see C1

C1

Can explain (in Language B) the relevance of specific information found in a particular section of a long, complex text (written in Language A).

B2

Can relay (in Language B) which presentations given in (Language A) at a conference, which articles in a book (written in Language A) are particularly relevant for a
specific purpose.

Can relay (in Language B) the main point(s) contained in formal correspondence and/or reports on general subjects and on subjects related to his/her fields of interest
(written in Language A).

Bl

Can relay (in Language B) the content of public announcements and messages spoken in clear, standard (Language A) at normal speed.

Can relay (in Language B) the contents of detailed instructions or directions, provided these are clearly articulated (in Language A).

Can relay (in Language B) specific information given in straightforward informational texts (such as leaflets, brochure entries, notices and letters or emails) (written in
Language A).

A2

Can relay (in Language B) the point made in a clear, spoken announcement (made in Language A) concerning familiar everyday subjects, though he/she may have to
simplify the message and search for words.

Can relay (in Language B) specific, relevant information contained in short, simple texts, labels and notices (written in Language A) on familiar subjects. Can relay (in
Language B) the point made in short, clear, simple messages, instructions and announcements, provided these are expressed slowly and clearly in simple language (in
Language A).

Can relay (in Language B) in a simple way a series of short, simple instructions provided the original speech (in Language A) is clearly and slowly articulated.

Al

Can relay (in Language B) simple, predictable information about times and places given in short, simple statements (spoken in Language A).




RELAYING SPECIFIC INFORMATION IN WRITING
C2 No descriptors available; see B2

C1 No descriptors available; see B2

B2

Can relay in writing (in Language B) which presentations at a conference (given in Language A) were relevant, pointing out which would be worth detailed consideration.
Can relay in writing (in Language B) the relevant point(s) contained in propositionally complex but well-structured texts (written Language A) within his/her fields of
professional, academic and personal interest.

Can relay in writing (in Language B) the relevant point(s) contained in an article (written in Language A) from an academic or professional journal.

Can relay in a written report (in Language B) relevant decisions that were taken in a meeting (in Language A).

Can relay in writing the significant point(s) contained in formal correspondence (in Language A).

B1

Can relay in writing (in Language B) specific information points contained in texts (spoken in Language A) on familiar subjects (e.g. telephone calls, announcements, and
instructions).

Can relay in writing (in Language B) specific, relevant information contained in straightforward informational texts (written in Language A) on familiar subjects.

Can relay in writing (in Language B) specific information given in a straightforward recorded message (left in Language A), provided that the topics concerned are familiar
and the delivery is slow and clear.

A2

Can relay in writing (in Language B) specific information contained in short simple informational texts (written in Language A), provided the texts concern concrete,
familiar subjects and are written in simple everyday language.

Can list (in Language B) the main points of short, clear, simple messages and announcements (given in Language A) provided that speech is clearly and slowly articulated.
Can list (in Language B) specific information contained in simple texts (written in Language A) on everyday subjects of immediate interest or need.

Al

Can list (in Language B) names, numbers, prices and very simple information of immediate interest (given in Language A), provided that the speaker articulates very
slowly and clearly, with repetition.

re-Al

an list (in Language B) names, numbers, prices and very simple information from texts (written Language A) that are of immediate interest, that are written in very
i age and contain illustrations.




peannsnssnss 20. Ubemsetrt nun das Rerept fiir Pony Hiitchen und
den Piraten!

DIE RUSSISCHE SOLJANEA

1. Moarorosere 4 capgensxn, 6§ cocHcok,
2 DaEkH TOMaTHON macTu (Tomatenmark),
3 mrr. xpacHoro Gomrapekoro mepoa (Pap-
rika), 4 cTONOBRIE MOGKKHE KeTuyna, 1 ma-
NeHBKYI OYVHOBELDY, 1 meTp Bogkl, 1 aB-
MoH, 1 cTakan cMeTanEl, 2 MOMTHKA BET-
YMHE, pACTHTeNLHOe Macmo (O1), conn,
GeTpRIE coye.

2. Capeibkd H cOCHCKE DAZDe3aTh Ha BOMTHEHE, OVE HOpDe2aTh KY0H-
KAaMH, Depel # BeTYRnY — Noacckani (Streifen).

3. Capieneki, COCHCKE, IVHE H BOTYHHY MO #ADHETE B FODIIEN Mache,

4. Bogy cMelaTh ¢ ToMaTHOH mactoll, fjofann T Depell # BANTL K GO-
CHERAM.

5. Cyn gonsceH HeMHOMN DOKHENETh, 2aTeM Jo04BETE KeTYYN H CHOBA

JATH MOKHNETE.

. JobaBl Th HeMHEOMO OCTPOTO COVCA H COMTH.

. JaTh NOCTOSTE KACTRIONE 2 Yaca B TAILTOM MecTe.

. Hepes nogavwesil B4 CTON B CVI DOMOMETE TOMTHE THMOA B CMOTAHY.
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ssssssnssnss 21. Hortden Textund fiillt die Liicken! 4

DEUTSCH IN EUROPA

In Europa sprechen ungefihr his Millionen Men-
schen Deutsch als Muttersprache, also % der Einwohner Eu-
ropas. Das sind vor allem die Einwohner Deutschlands und Oster-
reichs und des deutschsprachigen Teils der Schwelz. Dazu kommen
dann die deutschen Minderheiten: In Danemark, Belgien und wvor
allem in Osteuropa. Die Europdische Kommission hat vor einiger Zait
Zahlen bekannt gemacht. Danach sprechen in Europa Deutsch als

Fremdsprache % der ElT-Einwohner, Franzdsiseh %,
Englisch —___ % . Nimmt man aber die Zahl der Menschen mit
Deutsch als Muttersprache dazu, so kommt man auf % der

EU-Biirger. Franzdsisch sprechen danach % . Ganz vorne
liegt Englisch mit % , Englisch als Muttersprache sprechen

®
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Christa. Die Kritiken sagen was anderes. Wo ist die Grenze zwischen
Menschlichkeit und Unmenschlichkeit? Das st wohl die Frage des
Films.

Claudia. Im Zussmmenhang mit dem Dritten Relch fallt mir Chri-
stoph Schlingensief ein.

Christa. Der ist doch Theaterregisseur.

Claudia. Bekannt wurde er aber durch seine Filme iiber das Dritte
Reich. Kennt die einer?

Andrej. Bagt mal, gibt es bei euch keine Filme iiber die Mafia? Bei
uns ist ein Schauspieler mit diesen Filmen sehr beliebt geworden:
Goscha Kuzenko.

Klaus Die gibt es schon; aber die sind melstens aus den USA.

Heike. Einen guten deutschen gibt e doch, den ‘Schattenmann’ mit
Mario Adorf.

Andrej. Konnen wir den nicht sehen? Ich mochte ihn gern mit unse-
ren vergleichen.

Klaus. Mann, du bist ja ein echter Kinofan! Super.

sssssseesess 12. Informiert euch iiber den Regisseur Volker
Schléndorffl Erzahlt aufRussischl

Volker Schléndorff wurde in Wieshaden ge-
boren, wuchs in Schlangenbad im Taunus auf
und besuchte spiter das Gymnasium in sei-
nem Geburtsort. 19566 ging er nach Frank-
reich, blieh dort zehn Jahre und schloss die
Schiile in Paris ab. In Paris studlerte er poli-
tische Wissenschaften und lernte den be-
kannten franzdsischen Regisseur Louts Malle
kennen. 1960 drehte er unter dem Pseudo-
nym Volker Loki seinen ersten Kurzfilm
“Wen kiimmert's" iiber Algerier in Frank-
furt. Er arbwitete als Assistent von Regisseu-
ren Ludwig Berger, Louis Malle, Jean-Plerre
Melville und Alsin Resnais. 1963 /64 schrieb er an selnem ersten
Drehbuch fir “Der Junge Torless" nach dem Roman von Robert Mu-
zil. Dafiir erhielt er eine Primbe, und diese machte ihm spater die
Realizierung des Projektes moglich. Der Film wurde mehrfach ausge-




Explaining data

refers to the transformation into a verbal text of information found in diagrams, charts, figures and other
images. The user/learner might do this as part of a PowerPoint presentation, or when explaining to a friend or
colleague the key information given in graphics accompanying an article, a weather forecast, or financial
information. Key concepts operationalised in the two scales (explaining data in speech and in writing) include
the following:

» describing graphic material on familiar topics (e.g. flow charts weather charts);

» presenting trends in graphs;

» commenting on bar charts;

P selecting and interpreting the salient relevant points of empirical data presented graphically




EXPLAINING DATA IN SPEECH (E.G. IN GRAPHS, DIAGRAMS, CHARTS ETC.)

C2

Can interpret and describe clearly and reliably (in Language B) various forms of empirical data and visually organised information (with text in Language A) from conceptually complex
research concerning academic or professional topics.

C1

Can interpret and describe clearly and reliably (in Language B) the salient points and details contained in complex diagrams and other visually organised information (with text in
Language A) on complex academic or professional topics.

B2

Can interpret and describe reliably (in Language B) detailed information contained in complex diagrams, charts and other visually organised information (with text in Language A) on
topics in his/her fields of interest. Can interpret and describe (in Language B) detailed information in diagrams in his/her fields of interest (with text in Language A), even though lexical
gaps may cause hesitation or imprecise formulation.

B1 Can interpret and describe (in Language B) overall trends shown in simple diagrams (e.g. graphs, bar charts) (with text in Language A), even though lexical limitations cause difficulty
with formulation at times.

Can interpret and describe (in Language B) simple visuals on familiar topics (e.g. a weather map, a basic flow chart) (with text in Language A), even though pauses, false starts and
reformulation may be very evident in speech.

A2 No descriptors available

Al No descriptors available

Pre-A1l No descriptors available




EXPLAINING DATA IN WRITING (E.G. IN GRAPHS, DIAGRAMS, CHARTS ETC.)

C2

Can interpret and present in writing (in Language B) various forms of empirical data (with text in Language A) from conceptually
complex research concerning academic or professional topics.

C1

Can interpret and present clearly and reliably in writing (in Language B) the salient, relevant points contained in complex diagrams
and other visually organised data (with text in Language A) on complex academic or professional topics.

B2

Can interpret and present reliably in writing (in Language B) detailed information from diagrams and visually organised data in his
fields of interest (with text in Language A). Can interpret and present in writing (in Language B) the overall trends shown in simple
diagrams (e.g. graphs, bar charts) (with text in Language A), explaining the important points in more detail, given the help of a
dictionary or other reference materials.

B1

Can describe in simple sentences (in Language B) the main facts shown in visuals on familiar topics (e.g. a weather map, a basic
flow chart) (with text in Language A).

A2 No descriptors available

Al No descriptors available

Pre-A1 No descriptors available




dennoch etwas sportlicher méchte, kann sich fiir die Variante mit 67
Plerdestirken entscheiden, und die fithrt deutlich iiber die 180 km/h.
Bei diesem Tempo muss allerdings das — leider sehr tief liegende —
Radio lauter gestellt werden, und der Motor braucht dann schon mal
deutlich mehr Benzin. Aber der LADA-Fahrer ist DNir gewdhnlich
preisbewusst, und so rollt er mit 130km/h entspannt dber die
Autobahn.

Angenchm, dass man in dem recht grofen Innenraum selbst beal etwas
lingeren Strecken keine Platzangst bekommt. Bel der Standard-
Bealegung mit Vater, Mutter, Kind elgnet sich der LADA 2112 auch fiir
eine Fahrt in die Ferien. Der LADA ist beim Umweltschutz auf der Ho-
he der Zeit: Ab Januar erfiillen alle Fahrzeuge die Abgasnorm Euro 4.

Erzahlt iber den LADA nach dem Plan!

Wie helbt der Wagen of fiziell? Wie viele Tiiren hat er? Wie stark ist
sein Motor? Wie viel Benzin braucht der Wagen? Wie schnell kann er
fahren? Wie schnell ist seine sportliche Varlante? Was passiert
dann? Gibt es im Auto genug Platz fir eine Familie? Kann man damit
in den Urlaub fahren? Ist er gefdhrlich fiir die Umwelt? Wie sah der
erste Shiguli aus? Wann und wo wurde der erste Shiguli gebaut?
Welchen Namen hat der Shigull in Westeuropa?

Seht euch die Bilder anl Antwortet auf die Fragen
dazul

Dautsche Autos am ballebtesten
Arvtall wn slen FRA-N sy lsesngen 2004, In PFroment
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Lektion 10

Sachsen-Anhalt und Niedersachsen

i i

Pt

1) Wo werden neue deutsche Autos verkauft? Wieviel Prozent?
Z) Was wird aus Deutschland exportiert?
3) Wie viel wurde an Autos 2004 verdient?

Lest das Gesprach vor! Informiert euch lber
Miedersachsen!

LiNEBURGER HEIDE

Lehkrerin. Und was ist die Lineburger Helde?

Harnna. Das ist eine ganz besondere Landschaft: Heide, Birken,
Kiefern und wor allem Wacholder. Abends sehen alle diese
Wacholder wie lebendige Menschen aus. UUnd Heldschnucken gibt
e nur da.

Kiki. Was sind das fiir Tiere?

Jan. Eine besondere Art von Schafen. Uberhaupt gibt es in der
Liineburger Helde heute nur noch Landwirtschaft und Tourlsmus.

Elke. Der Name der Landschaft kommt von der Stadt Lineburg. Im
Mittelalter war das eine reiche Stadt durch seine Salzquellen. Das
sieht man an den reichen Biirgerhiusern.




Processing text involves understanding the information and/or arguments included in the source text and then
transferring these to another text, usually in a more condensed form, in a way that is appropriate to the context of
situation. In other words, the outcome represents a condensing and/or reformulating of the original information
and arguments, focusing on the main points and ideas in the source text. The key word of the processing
information scales in both speaking and writing is ‘summarising’. Whereas in Relaying specific information the
user/learner will almost certainly not read the whole text (unless the information required is well hidden!), in
Processing text, he/she has first to fully understand all the main points in the source text. Processing text is thus
related to Reading for information and argument (sometimes called reading for detail, or careful reading),
although the information concerned may have been given orally in a presentation or lecture. The user/learner may
then choose to present the information to the recipient in a completely different order, depending on the goal of
the communicative encounter. Key concepts operationalised in the two scales include the following:

P summarising main points in a source text;

» collating such information and arguments from different sources;

» recognising and clarifying to the recipient the intended audience, the purpose and viewpoint of the original.




PROCESSING TEXT IN SPEECH
Cc2
Can explain (in Language B) inferences when links or implications are not made explicit (in Language A), and point out sociocultural implications of the speaker/writer’s form
of expression (e.g. understatement, irony, sarcasm).
B1
Can summarise (in Language B) the main points made in clear, well-structured spoken and written texts (in Language A) on subjects that are familiar or of personal interest,
although his/her lexical limitations cause difficulty with formulation at times.
Can summarise simply (in Language B) the main information content of straightforward texts (in Language A) on familiar subjects (e.g. a short written interview or magazine
article, a travel brochure).
Can summarise (in Language B) the main points made during a conversation (in Language A) on a subject of personal or current interest, provided that the speakers
articulated clearly in standard language.
Can summarise (in Language B) the main points made in long texts (delivered orally in Language A) on topics in his/her fields of interest, provided that standard language is
used and that he/she can listen several times.
Can summarise (in Language B) the main points or events in TV programmes and video clips (in Language A), provided he/she can view them several times.
A2
Can report (in Language B) the main points made in simple TV or radio news items (in Language A) reporting events, sports, accidents, etc., provided that the topics
concerned are familiar and the delivery is slow and clear.
Can report in simple sentences (in Language B) the information contained in clearly structured, short, simple texts (written in Language A) that have illustrations or tables.
Can summarise (in Language B) the main point(s) in simple, short informational texts (in Language A) on familiar topics.
Can convey (in Language B) the main point(s) contained in clearly structured, short, simple spoken and written texts (in Language A), supplementing his/her limited
repertoire with other means (e.g. gestures, drawings, words from other languages) in order to do so.
Al

n convey (in Language B) simple, predictable information given in short, very simple signs and notices, posters and programmes (written in Language A).
-A1 No descriptors available




PROCESSING TEXT IN WRITING

Cc2

Can explain in writing (in Language B) the way facts and arguments are presented in a text (in Language A), particularly when someone else’s position is being
reported, drawing attention to the writer’s use of understatement, veiled criticism, irony, and sarcasm.

Can summarise information from different sources, reconstructing arguments and accounts in a coherent presentation of the overall result.

B1

Can summarise in writing (in Language B) the information and arguments contained in texts (in Language A) on subjects of general or personal interest.

Can summarise in writing (in Language B) the main points made in straightforward informational spoken and written texts (in Language A) on subjects that are of
personal or current interest, provided spoken texts are delivered in clearly articulated standard speech.

Can paraphrase short written passages in a simple fashion, using the original text wording and ordering.

A2

Can list as a series of bullet points (in Language B) the relevant information contained in short simple texts (in Language A), provided that the texts concern concrete,
familiar subjects and are written in simple everyday language.

Can pick out and reproduce key words and phrases or short sentences from a short text within the learner’s limited competence and experience.

Can use simple language to render in (Language B) very short texts written in (Language A) on familiar and everyday themes that contain the highest frequency
vocabulary; despite errors, the text remains comprehensible.

Can copy out short texts in printed or clearly hand-written format.

Al

Can, with the help of a dictionary, render in (Language B) simple phrases written in (Language A), but may not always select the appropriate meaning.

Can copy out single words and short texts presented in standard printed format.

Pre-Al

No descriptors available
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Kameval mit russischen Géisten & Lektion &

e

H&ért euch das Gesprach an und fllt die

Likckenl! hﬁ
FASTMACHT
Sonja. Karneval, st das dasselbe wie 7
Kiki. Ja, Karneval helftdasin _ und Diisseldorf, Fasching in

Miinchen und Osterreich, Fastnacht in Mainz und in

Sonja. Karneval weifl ich, was hel it Fastnacht?

Kiki. Das helft wohl "Abend ____ der Fastenzeit'. Manche sagen
aber auch, dasses von ‘faseln’, ‘dummes ____ reden’ kommt.

Sonja. Ist die Fastnacht genauso wie der Karneval?

Kiki. In Mainz ja. Aber in Schwabenistsle |

Sonja. Meine Freundin war da mal bel jhrer Tante. Da machen sie
aber auch Umziige.

Kiki. Ja schon, aber nicht so grofe. Es kst alles kleiner, wie in
— eben.

Sonja. Aber die Feten sind doch nicht anders als hier, oder?

Kiki. Doch. Hier sieht man in den Ziigen und aufl der Strafle viele

, und wir ziehen ja auch welche an. Und die Gesichter

werden melstons angemalt.

Sonja. Ja und? In Schwaben nicht?

Kiki. Dort tragen die Narren meistens . Die sind oft =0, dass
man Angst kriegt.

Sonja. Ach ja, das hat Irina auch gesagt. Warum?

Kiki. Dag ist eineandere _ der Fastnacht. Jeder Narrenverein

hat historische Kostiime, Aber die sind schon lter als die in Kéln.

Sonja. Ach ja, aber richtige Gerichte fiir die Narren gibt es da, hat
Irina |

Kiki. Blehst du, das meine ich. Es Ist alles ernster als im Rheinland.
Und die Narrengerichte sind auch richtige | die mu=s man
schon ernst nehmen.

Sonja. Ich glaube, hier hat man mehr Spai.

Was ist der Aschemnittwoch? Lest und iibersetrt
ohne Warterbudch!
Am Aschermittwoch geht jeder Katholik zur Beichte, und der Plar-
rer macht ithm ein Kreuz aus Asche aufl die Stirn. Nach altem Brauch
alfl man frither mittags in den Familien in Kéln am Aschermittwoch
warme wellle Brotchen., Zum Abendessen alffl man Sauverkrauit und
Heringe. Fisch izt man am Aschermittwoch auch heute noch.

HEMELLKI/H?I SI3BIK

De Oma jeht nom Plandhuus, versetzt et letzte Stock,
denn d'r Fastelovend ess fir sie et jrofte Jiick.

Denn wenn et Trommelche jeiht, dann stonn mer all parat
un mer trecke durch de Stadt un jeder hitt jesaht:

“Kélle alaaf, alaaf, Kélle alaafl”

Was bedeutet "Kolle alaaf"? Lest und erzahlt auf

Russisch!
Dieses beriithmte Hoch auf den Kélner Karneval hat erstmals First
Metternich in einer Schrift im 16, Jahrhundert verwendet (Collen al
aff = Kaln iiber alles). Im Karneval 1733 wird es als Lob- und Trink-
spruch nachgewiesen: “Killen Alsaf" wird idibersetzt mit “Kodln
allein"™ — die alte Stadt voran! Da einmaliges Rufen nicht reicht, wird
Kaln gleich dreimal “hochgerufen!”.

Und wie wird Karneval in Moskau gefeiert? Erzahit
im Passivl

den russischen Karneval “die Butterwoche” nennen — Der russi-
sche Karneval wird “die Butterwoche" genannt.

— dieses russische Volksfest fiberall im Lande leben

— die Butterwoche in der letzten Woche im Februar felern

— in Moskau einen “Butterwochenmarkt”™ am Kreml bauen

— Volkslieder singen und Volkstinze tanzen

— bekannte Bands dafiir einladen

— lustige Clowns! bagriifen alle Giste

— viele Karussells und Buden bauen

— elnen lustigen Umzug von der Moskwa bis zum Kreml machen

— im Sokolniki-Park einen bunten KEarneval planen

— viele leckere Plannkuchen iiberall backen

— Pfannkuchen mit Honig, Marmelade, saurer Sahne und Butter
essen

1 der Clown [klaun] — xnxoy=

Lektion &

Kameval mit russischen Gasten



Translating a written text in speech

is a largely informal activity that is by no means uncommon in everyday personal and
professional life. It is the process of spontaneously giving a spoken translation of a written
text, often a notice, letter, email or other communication. Key concepts operationalised in
the scale include the following:

» providing a rough, approximate translation;

» capturing the essential information;

» capturing nuances (higher levels).




TRANSLATING A WRITTEN TEXT IN SPEECH
Note: As in any case in which mediation across languages is involved, users may wish to complete the descriptor by specifying the languages concerned.
C2
Can provide fluent spoken translation into (Language B) of abstract texts written in (Language A) on a wide range of subjects of personal, academic and professional
interest, successfully conveying evaluative aspects and arguments, including the nuances and implications associated with them.
C1
Can provide fluent spoken translation into (Language B) of complex written texts written in (Language A) on a wide range of general and specialised topics, capturing most
nuances.
B2
Can provide spoken translation into (Language B) of complex texts written in (Language A) containing information and arguments on subjects within his/her fields of
professional, academic and personal interest.
B1
Can provide spoken translation into (Language B) of texts written in (Language A) containing information and arguments on subjects within his/her fields of professional,
academic and personal interest, provided that they are written in uncomplicated, standard language.
Can provide an approximate spoken translation into (Language B) of clear, well-structured informational texts written in (Language A) on subjects that are familiar or of
personal interest, although his/her lexical limitations cause difficulty with formulation at times.
A2
Can provide an approximate spoken translation into (Language B) of short, simple everyday texts (e.g. brochure entries, notices, instructions, letters or emails) written in
(Language A).
Can provide a simple, rough, spoken translation into (Language B) of short, simple texts (e.g. notices on familiar subjects) written in (Language A), capturing the most
essential point.
Can provide a simple, rough spoken translation into (Language B) of routine information on familiar everyday subjects that is written in simple sentences in (Language A)
(e.g. personal news, short narratives, directions, notices or instructions).
Al
Can provide a simple, rough spoken translation into (Language B) of simple, everyday words and phrases written in (Language A) that are encountered on signs and

ices, posters, programmes, leaflets etc.
1 No descriptors available




TRANSLATING A WRITTEN TEXT IN WRITING

Cc2

Can translate into (Language B) technical material outside his/her field of specialisation written in (Language A), provided subject matter accuracy is checked by a specialist in the field
concerned.

C1

Can translate into (Language B) abstract texts on social, academic and professional subjects in his/her field written in (Language A), successfully conveying evaluative aspects and
arguments, including many of the implications associated with them, though some expression may be over-influenced by the original.

B2

Can produce clearly organised translations from (Language A) into (Language B) that reflect normal language usage but may be over-influenced by the order, paragraphing, punctuation
and particular formulations of the original.

Can produce translations into (Language B, which closely follow the sentence and paragraph structure of the original text in (Language A), conveying the main points of the source text
accurately, though the translation may read awkwardly.

Bl

Can produce approximate translations from (Language A) into (Language B) of straightforward, factual texts that are written in uncomplicated, standard language, closely following the
structure of the original; although linguistic errors may occur, the translation remains comprehensible.

Can produce approximate translations from (Language A) into (Language B) of information contained in short, factual texts written in uncomplicated, standard language; despite errors,
the translation remains comprehensible.

A2

Can use simple language to provide an approximate translation from (Language A) into (Language B) of very short texts on familiar and everyday themes that contain the highest
frequency vocabulary; despite errors, the translation remains comprehensible.

Al

Can, with the help of a dictionary, translate simple words and phrases from (Language A) into (Language B), but may not always select the appropriate meaning.
Pre-Al No descriptors available




Lest die Worterketten vor und iibersetzt sie ins o Anke. Wir brauchen noch Infos diber Stidte. Das mache ich.

Russische! : Stefan. Die Backsteingotik miissen wir auch noch bringen.
der Karneval (kapuaean) — die Karnevalsmusik, die Karnevalslie- Stefaiﬂ ﬁT&?ﬁ%ﬂ"m es viels Bauten
der, der Karnevalsvereln, der Karnevalssonniag, die Karne ® Melanie. Aber fiir alle war die Marienkirche in Liibeck das Vorbild
valssitzung HEMELIKHI 13bIK Und die liegt in Schleswig-Holstein.

der Montag (mosegensnink) — der Rosenmontag, der Rosenmor-
tagszug

die Nacht(mow) — die Fastnacht, das Fastnachisgericht, die
Weiber fastnache!

das Schiff (xopabne, eyamo) — das Narrensehiff, der Sehiffewagen

sessssssssss 10, Wie heift das anders im Gesprach?

Ich finde es ein wenig schade. Das Land und
den Osten verbindet nicht viel. Du gehst mir
aufl die Nerven! Die Ostseekiiste izt so0 schén
wie Cote d"Azur. In Meck-Pomm wohnen we-
% niger Menschen als in Hamburg., Niemand
will in der Landwirtschaflt arbelten. Wir sol-
len uns idiber Stidte Informieren. TTher die
Backsteingotik miissen wir noch erzihlen.

Sprecht nachl Merkt euch die Bedeutung dieser
Warter! M

der Abschied, die Asche, der Aschermitt-
woch, allgemein, der Frosch, die Schminke,
schunkeln, die Luftschlange, begraben, be-
sorgen, die Narrenkappe, das Motto, das

Zoeug, hin und her, dolmetschen

LERERE NN ERERNERNNEREENNERENENERERERNEDSRRERHN]

Bam yWe MIBECTHb NPHMASTOUHBIE NDEAACKEHHA C COD3amMM dass (yto),
nachdem (nocae Toro kax), ob (au), bevar (npexae vem), da (nockoas-
iy), wel (noTomy uro). Ho Bbl TRIONE BCTDEYEAM M NDEAADMEHMA C CO-
30M WEML JTH NPHASTOYHLIE NPEAACMEHMA HAZLIBAMKITCH WCADBHEIME,
Merit euch diese Sitze! CHATYRMWDE B HHX, KBK M B ADYTHX NDMAATOUHBIX, BCEMAA CTOMT Ha NOCARA-
HEM MECTE:
Wir gehen baden, wem? s warm wing, — Mbl NOMRABM KyTIaThCR, ECAN
CTAHET TEMAD.

Kameral mitrussischen Gisten & Lektion 6

Von mir aus... — ECAH Bbl MEHA CNPELHBAETE, TO...
Ich verstehe nur Bahnhofl — Huyero He sMory noHATh
Blof nicht! — Hi B koesm cayyael #

—

Wir gehen spazieren, wenn wir mit der Hausaufgabe fertig singl —
Mbl NOAAEM MYARTE, ECAH CABABEM ACMALLHEE IAAAHHE.
He zabyabrel ECAM NPHMAAGTOUYHOE NDEAACMEHWE CTOMT AD FAGEHOMO, TO
NOPAACK CADE B TASBHOM MDEAACKEHHM OBpaTHbIR:
Wenmn es warm wird, gefen wir baden.

Wenm wir mit der Hausaufgabe fertig sind, gefenwir spazieren.

1 das Weib (die Weiber) — (ypcmap.) memmusa
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sesssessenss o Lestdiegeographischen Namen!

a) Skandinavien, Dinemark, Norwe-
gen, Schwaden;

b) die Nordsee, dia Ostsee;

c) Kiel, Libeck, Stettin, Greifswald,
Schwerin, Wismar, Stralsund;

d)8ylt, Riigen, Helgoland, Fohr,
Fehmarn;

e) die Holsteinische Schweiz, die
Mecklenburger Seenplatte.

sasesesssess . Lange Worter sind nicht schwer. Was bedeuten
se?

der Badeort, der Grofbetrieb, norddeutsch, das Deutschlandlied,
das Windrad, der Wassersport, der Schiffbau, die Felseninsel,
die Windenergie, das Festland, Nordeuropa, die Backsteingotik,
Naordfriesland, der Meeressplegel

sesssessesss . Lbenwir de deutsche Aussprache! E

der Bericht, der Deich, der Streich; slawisch,
enttiduschit, die Marsch, schiitzen, das
Naturschutzgeblet, der Sturm, die Stro-
mung; rauh, rickstindig, die Kreide,
ertrinken; die Hanse, die Hansestadt;

die Flut, die Sturmflut, die Viehzucht;

voll laufen, die Lage, die Ebbe;

die Kiiste, die Ostseckiiste; wegzichen, der
Zugvogel;

das Vorbild

o, I Xeterep

L — ®
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sesssssssasss . Ubenwir die deutsche Aussprache! .’

wandern, der Wanderverein, der Behinderte,
der Besitzer, der Hundebesitzer, fordern,
verteidigen, vertreten;

die Heimat, das Heimatmuseum, das Mit-
glied, blind, taub;

der Beitrag, der Artikel, der Rollstuhl, der
Rollstuhlfahrer;

offentlich, ehrenamtlich, erreichen, sich
anmelden, sich stark machen

AMyHbIX O6beAsuHeHMA (Vereinsmeier): COTABCHO ABHHBIM
WWKWYQO“;DWW\

XHBOTHBIE, KOAMEKLMOHUPOBAHWE, MY3LIKA M TaHLIbI, TYPHM, SKOHOMM-
Xa, OXpaHa OKPYXaloWei CPeAbI M T. A.

e ——— e

e ——

sewseeseesse 0. Lestund iibersetzt die Namen der verschiedenen
Vereine!

Sportverein, Gesangsverein, Schwimmverein, Tennisverein, Schach-
verein, Hundeverein, Jigerverein, Schiitzenverein

sessssssssss /. Horteuchdas Gesprachan! i§;

VEREINE IN DEUTSCHLAND

(Olga und Tanja aus Tula besuchen
ihre deutschen Freundinnen)

Olga. Sportverein, Gesangsverein, Schwimmverein, Tennisverein,
Schachverein. Machen die Deutschen alles nur im Verein?



Note-taking (lectures, seminars, meetings etc.):

This scale concerns the ability to listen and write coherent notes, which is valuable in academic and professional
life. Key concepts operationalised in the scale include the following:

P type of source text: from demonstrations and instructions, through straightforward lectures and meetings on
subjects in his/her field to meetings and seminars on unfamiliar, complex subjects;

P consideration on the part of the speaker (lower levels): slow and clear speech, plus pauses to take notes,
through clearly articulated, well-structured lectures to multiple sources;

» type of note-taking: from taking notes as a series of points (lower levels), through notes on what seems to
him/her to be important, to appropriate selection on what to note and what to omit;

» accuracy of the notes (higher levels): from notes precise enough for own use (B1) through accurate notes on
meetings in his/her field (B2) to accurate capture of abstract concepts, relationships between ideas, implications
and allusions.




NOTE-TAKING (LECTURES, SEMINARS, MEETINGS ETC.)

Cc2

Can, whilst continuing to participate in a meeting or seminar, create reliable notes (or minutes) for people who are not present, even when the subject matter is complex and/or
unfamiliar.

Is aware of the implications and allusions of what is said and can make notes on them as well as on the actual words used by the speaker.

Can make notes selectively, paraphrasing and abbreviating successfully to capture abstract concepts and relationships between ideas.

Cc1

Can take detailed notes during a lecture on topics in his/her field of interest, recording the information so accurately and so close to the original that the notes could also be used by
other people.

Can make decisions about what to note down and what to omit as the lecture or seminar proceeds, even on unfamiliar matters.

Can select relevant, detailed information and arguments on complex, abstract topics from multiple spoken sources (e.g. lectures, podcasts, formal discussions and debates, interviews
etc.), provided that standard language is delivered at normal speed in one of the range of accents familiar to the listener.

B2

Can understand a clearly structured lecture on a familiar subject, and can take notes on points which strike him/her as important, even though he/she tends to concentrate on the
words themselves and therefore to miss some information.

Can make accurate notes in meetings and seminars on most matters likely to arise within his/her field of interest.

B1

Can take notes during a lecture, which are precise enough for his/her own use at a later date, provided the topic is within his/her field of interest and the talk is clear and well
structured.

Can take notes as a list of key points during a straightforward lecture, provided the topic is familiar, and the talk is both formulated in simple language and delivered in clearly
articulated standard speech.

Can note down routine instructions in a meeting on a familiar subject, provided they are formulated in simple language and he/she is given sufficient time to do so.

A2

Can make simple notes at a presentation/demonstration where the subject matter is familiar and predictable and the presenter allows for clarification and note-taking.

A1l No descriptors available

Pre-Al No descriptors available




Expressing a personal response to creative texts (including literature):

This first scale reflects the approach taken in school sectors and in adult reading circles. The scale focuses on
expression of the effect a work of literature has on the user/learner as an individual. Key concepts
operationalized in this scale include the following:

» explaining what he/she liked, what interested him/her about the work;

» describing characters, saying which he/she identified with;

P relating aspects of the work to own experience;

P relating feelings and emotions;

» personal interpretation of the work as a whole or of aspects of it.




EXPRESSING A PERSONAL RESPONSE TO CREATIVE TEXTS (INCLUDING LITERATURE)

C2 No descriptor available

c1

Can describe in detail his/her personal interpretation of a work, outlining his/her reactions to certain features and explaining their significance.
Can outline his/her interpretation of a character in a work: their psychological/emotional state, the motives for their actions and the consequences of these actions.
Can give his/her personal interpretation of the development of a plot, the characters and the themes in a story, novel, film or play.

B2

Can give a clear presentation of his/her reactions to a work, developing his/her ideas and supporting them with examples and arguments.

Can describe his/her emotional response to a work and elaborate on the way in which it has evoked this response.

Can express in some detail his/her reactions to the form of expression, style and content of a work, explaining what he/she appreciated and why.
Bl

Can explain why certain parts or aspects of a work especially interested him/her.

Can explain in some detail which character he/she most identified with and why.

Can relate events in a story, film or play to similar events he/she has experienced or heard about.

Can relate the emotions experienced by a character in a work to emotions he/she has experienced.

Can describe the emotions he/she experienced at a certain point in a story, e.g. the point(s) in a story when he/she became anxious for a character, and explain why.
Can explain briefly the feelings and opinions that a work provoked in him/her.

Can describe the personality of a character.

A2

Can express his/her reactions to a work, reporting his/her feelings and ideas in simple language.

Can describe a character’s feelings and explain the reasons for them.

Can say in simple language which aspects of a work especially interested him/her.

Can say whether he/she liked a work or not and explain why in simple language.

Can select simple passages he/she particularly likes from work of literature to use as quotes.

Al

Can use simple words and phrases to say how a work made him/her feel.

Pre-Al No descriptors available




Analysis and criticism of creative texts (including literature):

This represents an approach more common at an upper secondary and university level. It concerns more formal,
intellectual reactions. Aspects analysed include the significance of events in a novel, treatment of the same
themes in different works and other links between them, the extent to which a work follows conventions, and

more global evaluation of the work as a whole. Key concepts operationalised in the scale include:
» comparing different works;

» giving a reasoned opinion of a work;
P critically evaluating features of the work, including the effectiveness of techniques employed.




ANALYSIS AND CRITICISM OF CREATIVE TEXTS (INCLUDING LITERATURE)

Cc2

Can give a critical appraisal of work of different periods and genres (novels, poems, and plays), appreciating subtle distinctions of style and implicit as well as explicit meaning.
Can recognise the finer subtleties of nuanced language, rhetorical effect, and stylistic language use (e.g. metaphors, abnormal syntax, ambiguity), interpreting and ‘unpacking’
meanings and connotations.

Can critically evaluate the way in which structure, language and rhetorical devices are exploited in a work for a particular purpose and give a reasoned argument on their
appropriateness and effectiveness.

Can give a critical appreciation of the deliberate breach of linguistic conventions in a piece of writing.

Cc1

Can critically appraise a wide variety of texts including literary works of different periods and genres.

Can evaluate the extent to which a work meets the conventions of its genre.

Can describe and comment on ways in which the work engages the audience (e.g. by building up and subverting expectations).

B2

Can compare two works, considering themes, characters and scenes, exploring similarities and contrasts and explaining the relevance of the connections between them.

Can give a reasoned opinion about a work, showing awareness of the thematic, structural and formal features and referring to the opinions and arguments of others.

Can evaluate the way the work encourages identification with characters, giving examples.

Can describe the way in which different works differ in their treatment of the same theme.

Bl

Can point out the most important episodes and events in a clearly structured narrative in everyday language and explain the significance of events and the connection between them.
Can describe the key themes and characters in short narratives involving familiar situations that are written in high frequency everyday language.

A2

Can identify and briefly describe, in basic formulaic language, the key themes and characters in short, simple narratives involving familiar situations that are written in high frequency
everyday language.

Al No descriptors available

Pre-Al No descriptors available




Mediating concepts refers to the process of facilitating access to knowledge and
concepts for others, particularly if they may be unable to access this directly on
their own. This is a fundamental aspect of parenting, mentoring, teaching and
training. Mediating concepts involves two complementary aspects: on the one hand
constructing and elaborating meaning and on the other hand facilitating and
stimulating conditions that are conducive to conceptual exchange and development.




Facilitating collaborative interaction with peers:

The user/learner contributes to successful collaboration in a group that he/she belongs to, usually with a
specific shared objective or communicative task in mind. He/she is concerned with making conscious
interventions where appropriate to orient the discussion, balance contributions, and help to overcome
communication difficulties within the group. He/she does not have a designated lead role in the group, and is
not concerned with creating a lead role for himself/herself, being concerned solely with successful
collaboration. Key concepts operationalised in the scale include the following:

» collaborative participation by consciously managing own role and contributions to the group communication;
P active orientation of teamwork by helping to review key points and consider or define next steps;

» use of questions and contributions to move the discussion forward in a productive way;

» use of questions and turn taking to balance contributions from other group members with his/her own.




Collaborating to construct meaning is concerned with stimulating and developing ideas as a
member of a group. It is particularly relevant to collaborative work in problem-solving,
brainstorming, concept development and project work. Key concepts operationalised in the scale
include the following:

» cognitively framing collaborative tasks by deciding on aims, processes and steps;
P co-constructing ideas/solutions;

P asking others to explain their thinking and identifying inconsistencies in their thought processes;
» summarising the discussion and deciding on next steps.




COLLABORATING IN A GROUP

B1

A1

FACILITATING COLLABORATIVE INTERACTION WITH FEERS
MO descApiors avalatie

Can shore sensiivity b diferent perspecives within 3 group, acmosiedging confributions and
formuilating any reseraions, disagreements o CTHCES insuch 3 way as i awold of milmeze any
Cifence.

Can deyelop the inleraction and taciuly help sheer it raards a condusion.

Can, based on people’s reachions, adjus the way hev'she formulates questions andéor infervenes ina
group inleracion.

Can ad as rapporieur in @ group dscussion, nodng deas and decisions, dsoussing these with the: group
and laler giving 3 sumenarny of the: group's views] ina plenary.

Can asi gquestons o stimulate discussion on how o oeganiss collaboratie waon.
Can help o define goals for i2amwork and compans options for how i achieve Tem.
Can resscus 3 discussion by swggesing whal by consider next, amd how o procesd.

Can collaborale on a shared task, for exampie foemulating and responding 1o suggestions, asking
whether peope agnes, and proposing ansmative approacnes.

Can collaborate in simple, shansd asks and Wik IowWands & cemman gaal in 3 group by asking and
Can define the task in basic terms in a discussion and ask sthers o confribuie: their experiss and
EEpEriEnce.

Can imwile other peopie in & group o Speak.

Can collaborale in Simple, shared asks, provided That other paricipants sp=ak skowly and that one or
meoee of e help himfher o confribuie and o express hisher suggestions.

Can collaborale in Simple, pracical lasks, asking what others think, making suggestions and
undersianding responses, providied hefshe can ask fior repetiSon or refomaiation from time 1o ime.

Can imile others” contribuions o wery simple lasks using shart, simple phrases. Can indicale thai hefshe
undersiands and ask wheier olhers undersiand.

MO JescApiors avalatie

COLLABORATING TO CONSTRUCT MEANING

Can summarize, evaluabe and link the vanous contributions in onder bo faciliabe agreemsnt for @ solution
or way Sorward.

Can frame a discussion o decide a course of acion with a painer ar group, reporting on whal others
hawe said, summarsing, elaborating and weghing up mulpie poinks of vicw.

Can evaluate problems, challenges, and peoposals ina collaboaive discussion inceder o dedids The
way formarnd.

‘Can highlight inconsisiences in thinking, and challenge oihers’ ideas in the peocess of inying o reachia
COMEETEUS.

‘Can haghlight the main issue Thal needs to be resolied ina complex 1ask and the important aspecis Tat
need o be Eken imio accounl

ideas, explaining details and making suggestions for fulune action.

‘Can halp ceganise the discussion in @ geoup by reporing what ofhers have said, suUmmartsing,
elabarating and wekghing up differcmt poirs of view.

Can fnrther deveiog ather peapie’s ideas and opinions.

‘Can present hisher ideas in a group and pose guestions that imvite reachons #om ofer Group Memibers’
perspectives.

Can consider two diSsrend sides of an issus, giving anguments for and against, and propose a solulon o
COMpNATESE.

Can peganise the work in a siraightforsand collaborative task by siEting the @im and expiaining in a
SIMple Manner the main issus that nesds o be resoheed.

Can use questions, Comments and simple refarmulations o mainiain the focus of 3 giscus Sion.

Can ask a group membs=sr to give the reason(s) for their vews.

Can repeat back pan of what someone has said o corfirm mutual understanding and haip keep T
devsinpment of ideas on course.

‘Can ensure that the person hesshe is Eking i undersiands wial hefshe means by asking approprisie
questons.

Can make simple remarks and pose occasional questons io indicale thai hefshe s following.

Can maie suQgeshions in a simpie way in order o move the discussion fonvan

Can express an idea wilh very simple words and ask what ofhers think.

No descnpiors availahe
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Managing interaction:

The user/learner has a designated lead role to organise communicative activity between members of a group or several
groups, for example as a teacher, workshop facilitator, trainer or meeting chair. He/she has a conscious approach to managing
phases of communication that may include both plenary communication with the whole group, and/or management of
communication within and between sub-groups. Key concepts operationalised in the scale include the following:

» leading plenary activity;

P giving instructions and checking understanding of communicative task objectives;

» monitoring and facilitating communication within the group or sub-groups without impeding the flow of communication
between group participants;

P re-orienting communication in the group or sub-groups; intervening to set a group back on task;

» adapting own contributions and interactive role to support group communication, according to need.




Encouraging conceptual talk involves providing scaffolding to enable another person or persons to
themselves construct a new concept, rather than passively following a lead. The user/learner may do
this as a member of a group, taking temporarily the role of facilitator, or they may have the
designated role of an expert (e.g. animator/teacher/trainer/manager) who is leading the group in
order to help them understand concepts. Key concepts operationalised in the scale include the
following:

P asking questions to stimulate logical reasoning (dialogic talk);

» building contributions into logical, coherent discourse




LEADING GROUP WORK

A1

MANAGING INTERACTION

Can ake on different noles according 1o the needs of the: participanis and requirements of the actiity
[resounce person, mediator, superdisor, eic.) and provide appeopiale individualiised suppo

Can recognise underourmets ininteracion and ake appropnate sieps accoedingly o guide The direchon
of The aic

Can organice @ waned and balanced sequence of plenary, group and imdvidual work, ersuring smooth
ransibons betwesn the phases.

Can imemnene diplomatically in ceder o redirect tal, prevent one person dominating or o confront
ﬂlﬁEHn‘m-

Can onganise and manage collaborative group won eSiciely.

Can monitor individual and group wok non-ininuesively, imenvening o set a group back on sk or o
Can imemnense supporthiely in onder o focus people’s afiention on aspects of e ask by asking angeied
guestions and invitng suggesions.

Can expilain the difcrent roles of paricpants inthe collaboraive process, ging clear instnacions for
G P WOk

Can expilain ground rukes in collaborative discussion in small geoups that imwohes probilem soiving o the
evaluation of alematie proposals.

Can imsnens when necessany ioset a group back on ask with new insructons or by enNcCXrEge more

Can aloCate e wm in 3 discussion, inviting a participant b say something.

Can give simple, dear imstruciions to crganise an actity.

Can give wery simple insirucions o & cooperative group whio heip with Smuiation winen necessary.
MO DesCANIOE Availatie

0 gescaminrs avalabie

ENCOURAGING CGONMCEPTUAL TALK

‘Can efectively lead the development of ideas in a discussion of complex absiract bopics, guiding e
direciion of the Elk by @ngeing questions and encouraging others fo elabomie on their reasoning.

Can ask a senes of open quesions that bl on different contributions in order o simulsis ogcal
reasoning (e.g. hypothesising, inferring, analysing, jusidying, and predicing).

Can encourage members of 3 geoup to describe and elaborate on their thinking .
Can encourage members of 3 geoup bo build upon one another's infiormation and ideas o come up Wit a
comcEpl or solrbon.

‘Can formulaie guestions and feediad i ENcOUrEgEe paopie 1o expand on their finiing and justify or
Ay their opinions.

Cam baskd on peopie’s ideas and ink them nbo coherent imes of Tinkdng.

Can ask pecple I explain how an ea fits with the main opic under discrssion.

Can ask people v elaborale on specic points they made in their initial explanation.

‘Can ask approprigte guesiions o chedk undersianding of concepls that have been explained.
Can ask questions o inWile pecpie o clanify their reasoning.

Can ask why someons Tinks scmething, or how they think something woukd work.

Can ask whal somebody Tinks of 3 certain mea.

Can use simple isolaied words and norrvertal signals b show inderest in anidea.

Mo G SIS availahie
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Mediating communication: The aim of mediating communication is to facilitate understanding and to shape
successful communication between users/learners who may have individual, sociocultural, sociolinguistic or
intellectual differences in standpoint. The mediator tries to have a positive influence on aspects of the dynamic
relationship between all the participants, including the relationship with him or herself. Often, the context of
the mediation will be an activity in which participants have shared communicative objectives, but this need not
necessarily be the case. The skills involved are relevant to diplomacy, negotiation, pedagogy and dispute
resolution, but also to everyday social and/or workplace interactions. Mediating communication is thus
primarily concerned with personal encounters, and so descriptor scales are only provided for spoken
communicative activities. This is not a closed list — users may well be able to think of other types of relational
activity not included here.




Facilitating pluricultural space:

This scale reflects the notion of creating a shared space between and among linguistically and culturally different
interlocutors, i.e. the capacity of dealing with ‘otherness’ to identify similarities and differences to build on
known and unknown cultural features, etc. in order to enable communication and collaboration. The
user/learner aims to facilitate a positive interactive environment for successful communication between
participants of different cultural backgrounds, including in multicultural contexts. Rather than simply building on
his/her pluricultural repertoire to gain acceptance and to enhance his own mission or message (see Building on
pluricultural repertoire), he/she is engaged as a cultural mediator: creating a neutral, trusted, shared ‘space’ in
order to enhance the communication between others. He/she aims to expand and deepen intercultural
understanding between participants in order to avoid and/or overcome any potential communication difficulties
arising from contrasting cultural viewpoints. Naturally, the mediator him/herself needs a continually developing
awareness of sociocultural and sociolinguistic differences affecting crosscultural communication. Key concepts
operationalised in the scale include the following:

P using questions and showing interest to promote understanding of cultural norms and perspectives between
speakers;

» demonstrating sensitivity to and respect for different sociocultural and sociolinguistic perspectives and norms;
anticipating, dealing with and/or repairing misunderstandings arising from sociocultural and sociolinguistic
ferences.




FACGILITATING PLURIGULTURAL SPAGE

A1

Pra-Al

Can mediste effectively and naturaly betwssn membs=es Of hisher owm and ofher Communites, tSing coount of
sococulural and socolinguisic differsnces .

Can act s mesdiator in mﬂmmnﬂ:ﬂgnammﬂmm by managing armig uity
offefing advice and support, and heading of misundersiEndings.

Can amiicipaie how pespie might misundersiand wWhat has been =3id of Wiiltten and heip 10 maini@in posiive imeraction by
commenting on and imerpreting diferent culiural perspecives on the Ssue concemed.

Can expioil knoaledge of socio-culural comeentions inorder o establish a consensus on how i peocesd ina partcular
situaion urdamiliar o evenyone imwoived.

Can, in intercuiural encowriers, demonsrdie appreciaion of perspeciives oihver than his/her oamn normal workdvies, and
express him'herself in a way appropriate 1o the comext

Can darify misundersiandings and misinierpretations during imerculiural encoumers, Suggesting how things were aciually
meant in oeder o Cear the air and move the discrssion forwanl

Can encouwage 3 shared commumicaton cuiture by expressing understanding and appredation of different kleas, feelimgs
and wviewpeints, and imating participants o coniribute and reac o each others ideas.

Can work colaboratively with pecpie wiho have differemd cutural onentations, discussing similanties and differences in
wiEws and perspectves.

Can, when colaborating with peoplke from ofer culiures, adapt the way hesshe works in order 1o oreate shared procedures.
answerng simple questons, and expressing agresment and undersi@nding.

Can act n @ supportive manner in intercuitural encourlers, recognising the feslings and differemt workd wiews of other
members of the group.

Can support an intercuiural exchangs using a limied repericine 0 inPoduce peopie #om diferent cubomal backgrounds and

1 ask and answer questions, showing Iwansness Tial some questions may be percefved diferen®@y in the culures
ConGETmEd.

Can help o develsp a shared communication culure, by exchanging information in a simple way about values and
attitudes i language and cuture.

Can confibuie i an inlercuitural exchange, USing simple wonrds 0 ask people o expiain things and o gel danficaton of
whad They say, whilsl expiciting hisiher limited reperiore i eXpress agreemend, o immile, bo hank i

‘Can faciliials an imemnculual EXChange by shimwing weicme and indsrest with simpie wonds and non-yertal signals, by
imiiting others o Speak and by indicating wheiher he'she undersiaonds when agdressed dineciy.

Mo descripions avaiable




Acting as intermediary in informal situations (with friends and colleagues):

This scale is intended for situations in which the user/learner as a plurilingual individual mediates
across languages and cultures to the best of his/her ability in an informal situation in the public,
private, occupational or educational domain. The scale is therefore not concerned with the activities
of professional interpreters. The mediation may be in one direction (e.g. during a welcome speech)
or in two directions (e.g. during a conversation). Key concepts operationalized in the scale include
the following:

» informally communicating the sense of what speakers are saying in a conversation;

P conveying important information (e.g. in a situation at work);

> repeating the sense of what is expressed in speeches and presentations.




ACTING AS INTERMEDIARY IN INFORMAL SITUATIONS (WITH FRIENDS AND COLLEAGUES)
C2
Can communicate in clear, fluent, well-structured (Language B) the sense of what is said in (Language A) on a wide range of general and specialised topics, maintaining appropriate
style and register, conveying finer shades of meaning and elaborating on sociocultural implications.
C1
Can communicate fluently in (Language B) the sense of what is said in (Language A) on a wide range of subjects of personal, academic and professional interest, conveying significant
information clearly and concisely as well as explaining cultural references.
B2
Can mediate (between Language A and Language B), conveying detailed information, drawing the attention of both sides to background information and sociocultural cues, and
posing clarification and follow-up questions or statements as necessary.
Can communicate in (Language B) the sense of what is said in a welcome address, anecdote or presentation in his/her field given in (Language A), interpreting cultural cues
appropriately and giving additional explanations when necessary, provided that the speaker stops frequently in order to allow time for him/her to do so.
Can communicate in (Language B) the sense of what is said in (Language A) on subjects within his/her fields of interest, conveying and when necessary explaining the significance of
important statements and viewpoints, provided speakers give clarifications if needed.
Bl
Can communicate in (Language B) the main sense of what is said in (Language A) on subjects within his/her fields of interest, conveying straightforward factual information and
explicit cultural references, provided that he/she can prepare beforehand and that the speakers articulate clearly in everyday language.
Can communicate in (Language B) the main sense of what is said in (Language A) on subjects of personal interest, whilst following important politeness conventions, provided that
the speakers articulate clearly in standard language and that he/she can ask for clarification and pause to plan how to express things.
A2
Can communicate in (Language B) the overall sense of what is said in (Language A) in everyday situations, following basic cultural conventions and conveying the essential
information, provided that the speakers articulate clearly in standard language and that he/she can ask for repetition and clarification.
Can communicate in (Language B) the main point of what is said in (Language A) in predictable, everyday situations, conveying back and forth information about personal wants and
needs, provided that the speakers help with formulation.
Al

n communicate (in Language B) other people’s personal details and very simple, predictable information available (in Language A), provided other people help with formulation.
-A1 No descriptors available




Facilitating communication in delicate situations and disagreements:

The user/learner may have a formal role to mediate in a disagreement between third parties, or may informally
try to resolve a misunderstanding, delicate situation or disagreement between speakers. He/she is primarily
concerned with clarifying what the problem is and what the parties want, helping them to understand each
other’s positions. He/she may well attempt to persuade them to move closer to a resolution of the issue. He/she
is not at all concerned with his/her own viewpoint, but seeks balance in the representation of the viewpoints of
the other parties involved in the discussion. Key concepts operationalised in the scale include the following:

» exploring in a sensitive and balanced way the different viewpoints represented by participants in the dialogue;

> elaborating on viewpoints expressed to enhance and deepen participants’ understanding of the issues
discussed;

P establishing common ground;
P establishing possible areas of concession between participants;
» mediating a shift in viewpoint of one or more participants, to move closer to an agreement or resolution.




FACILITATING COMMUNICATION IN DELICATE SITUATIONS AND DISAGREEMENTS

c2

Can deal tactfully with a disruptive participant, framing any remarks diplomatically in relation to the situation and cultural perceptions.

Can confidently take a firm but diplomatic stance over an issue of principle, while showing respect for the viewpoint of others.

C1

Can demonstrate sensitivity to different viewpoints, using repetition and paraphrase to demonstrate detailed understanding of each party's requirements for an
agreement.

Can formulate a diplomatic request to each side in a disagreement to determine what is central to their position, and what they may be willing to give up under certain
circumstances.

Can use persuasive language to suggest that parties in disagreement shift towards a new position.

B2

Can elicit possible solutions from parties in disagreement in order to help them to reach consensus, formulating openended, neutral questions to minimise
embarrassment or offense.

Can help the parties in a disagreement better understand each other by restating and reframing their positions more clearly and by prioritising needs and goals.
Can formulate a clear and accurate summary of what has been agreed and what is expected from each of the parties.

Can, by asking questions, identify areas of common ground and invite each side to highlight possible solutions.

Can outline the main points in a disagreement with reasonable precision and explain the positions of the parties involved.

Can summarise the statements made by the two sides, highlighting areas of agreement and obstacles to agreement.

B1

Can ask parties in a disagreement to explain their point of view, and can respond briefly to their explanations, provided the topic is familiar to him/her and the parties
speak clearly.

Can demonstrate his/her understanding of the key issues in a disagreement on a topic familiar to him/her and make simple requests for confirmation and/or
clarification.

A2

Can recognise when speakers disagree or when difficulties occur in interaction and adapt memorised simple phrases to seek compromise and agreement.

n recognise when speakers disagree or when someone has a problem and can use memorised simple words and phrases (e.g. “l understand” “Are you okay?” to

o descriptors ava




Mediation strategies

STRATEGIES TO EXPLAIN A NEW CONCEPT

A1
Pre-Al

LINKING TO PREVIOUS KNOWLEDGE

Can infroduce complex concepts (2.9, scientic notions) by
providing extended dedinitions and explanations which draw upon
assumed previous nowledge.

Can spontanesusly pose @ senes of questions i encourage peopie
10 ink about their prior knowledge of an abstract issus and b help
them establish a link to whai is going 1o be expiained.

Can clearty expiain the connections between e goals of the
session and the personal or professional interests and experiences
of the participants).

Can formulaie questions and give feedback to encourage people o
maks connections fo previous knowiedge and experiences.

Can explain a new concept or procedure by comparing and
contrasting i i one that peopie are aready familar wim.

Can explain hiw SomeTing works I:!']'pl'[ﬂ'id'l'gmﬂ'li:h
dran Upon pecpie’s EVenylay EXpenences.

Can show How new insormation is related b what peopie are
familiar with by asking simgie quesiions.

Mo Gescnpions avaiiahis

MO ESCTDIoVE Availahie
MO ESCTDIoVE Availahie
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ADAPTING LANGUAGE

Can adapt the language of 3 wery wide range of 1exts in onder io
present the main contend inia regisier and degree of saphistication
and detail appropriale to the audience concemed.

Can expiain technical isrminglogy and difficult concepls when
COmmuUmiCating with non-expens about matiers within hisher feid
of specialsation.

Can adapt hisMer lEnguage [e.g. syniax, idiomaticity, jgon) in

order i make 3 compex specialist 1npic accessibie o redpients
wiha are not familiar wil i

Can paraphrase and interpret complex, technical iexis, using
suitabty nar-technical language for 3 lisiener who does not have
specialist knowledge.

Can expiain technical lopics within hisher fisld, using suitably non-
technical Bnguage for 3 liskener who does ot have spedialist
knawieage.

Can make 3 Speciic, compex piece of infamation in nismer fisid
clearer and moee explcil for ofhers by paraphrasing it in simpier
languagz.

Can make accessibie for oihess Me main coments of 3 spoken of
‘writien text on a subject of imerest (e.g. an essay, a forum
disCUssion, a presentation) by paraphrasing in smpler lBnguage.

Can paraphrase moee simply the main painks made in short,
siraighiSoraard Spokan or witien texts on familiar subjects (2.9,

shor magazine artides, intersiews) io make the contents
acpessible for ofers.

Can parapihirase shom wiitten paEssages in a simpie iashion, using
the criginal crder of the text.

Can repeat the main point of 3 simple message on an everyday
Subject, using different words 1o help someons sise understand it

Mo JesCrinioes avalatie
Mo JesCrinioes avalatie

BREAKING DOWHN COMPLIGATED INFORMATION

Can faciliate understanding of a compiiex issue by explaining he
relationship of parts o the whole and encourage diffierent ways of
approaching it

Can facilite understanding of a compliex issue by highlighting and
Calegising e main points, presenting them in a logicaly
comnecied pattem and reindorcing the message by repesting the
ey aspects in difierent ways.

Can make a comgiicaied issue easier o undersiand by presenting
ihe companents of e argument separaisly.

Can make 3 com@iicaisd process easier o undsrstand by bresking
it dowm inkx & senes of smalkr sieps.

Can make 3 short instructional o informationsl text easier o
understand by presenting il as a list of separaie points.

Can make 3 et of insinuctions easier o understand by saying hem
siowly, a few wonds at a fme, employing werbal and non-verbal
emphasis i faciitste undersanding.

No descnpins availabie

N DE5CTDINE Fvailate

N DE5CTDINE Fvailate




STRATEGIES TO SIMPLIFY A TEXT

AMPLIFYING A DEN3E TEXT
Can elucidate the information given in texts on complex academic or prodessional topics by elaborating

Can make complex, chalenging content more accessible by explaining dificult aspects more explicity
and acding heipful detil.

Can make e main points contained in & compie:x Xt more accessibie 1o he anget audience by
Can make e content of 3 bext on 3 subject in hisMmer fields of inderest more accessibie o a aget
audience by adding exampies, reasoning and explanatory comments.

Can make concepls on subjects in histher $elds of imerest more accessible by giving concrele
Examples, recapiulaing step by siep and repeating The main points.

Can make new infomaiion mare accessible by using repetition and adding iustraticons.

C:an MakE an 3spact of an everyday Inpic Clearss and more expiict by comveying e main information
n another way.

Can miake an aspect of an evenyday iopic clearer by providing Simple exampies.

Mo deserpos avaiahie

No CesCripioes availabie

No descripioes availabie

Mediation strategies

STREAMLINING A TEXT

C:an redraft a compiex source text, improving coherence, cohesion and the iow of an angument, whilst
PEMOYING SSCHONS UNNECEssany i is purpose

Can recrganise 3 complex scarce 18 in order o focus on the poinis of most relevance o taget
audience.

C:an simipiify 3 sounce text by excuding non-reievant or repefiive information and taking inko

Can edit a spurce text by deleting the parts that do nol add new indormation that is relevant for a given
audience in order io make the significant conient more accessibie for hem.

iCan identify relaied of repeated insamation in different pans of 3 1861 and merge it in crder 1o make the
essential message clearer.

iCan identi#y and mank (e.g. underine, highiight eic.) T essential infomasion in 3 sraightimwan,
informational 1ext, in ceder 1o pass Tis information on to somecne else.

iCan identi#y and mark (e.g. undiesline, highlight etic.) Te key sentences in a sho, evenyday fext.

No gescamns avalatie
No gescamns avalatie
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